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iIncidental learning conditions in which phonetic
category learning typically occurs: no
instructions to search for category-diagnostic
dimensions, no overt category decisions and no
external feedback.
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Covert learning measures
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Participants. Two age groups: 11-12 years old
child group and 18-30 year-old adults. Each
group N=40. All were native Hebrew speakers.

Overt learning measures
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CONCLUSIONS

« Children, 11-12 years-old, can incidentally learn complex non-speech
auditory categories and generalize this knowledge to novel, untrained
exemplars in an overt labeling test. In this they are as good as young
adults.

* The paradigm provides a novel approach to probe the development
of mechanisms supporting the acquisition of categories of acoustically
-variable sounds via repeated incidental experience.
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